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Abstract 
This research is developed as a distinct in-depth analysis phase focusing on a range of results from a national multi-dimensional 
survey which was performed last year. This survey provided an overall image of the teacher development programs accredited by 
the Romanian National Commission in charge of the evaluation/accreditation process. This comprehensive data base covers all 
the accredited programs implemented throughout the country for teachers who have continued their education (N=618) between 
January, 2009 and May, 2013, also including, the specific programs provided by universities (N=195). The survey research 
dimensions which are envisaged for our current analysis are: the thematic distribution of professional development programs; the 
program distribution based on ISCED levels; the program distribution by target population categories. The main goals of this 
project are: (1) the identification of teachers’ expectations regarding the specificity of professional development programs offered 
by universities; (2) the identification of specific differences between the teachers’ expectations development concerning 
university and other institutional providers’ development programs. The data recovered through the SWOT analysis and focus 
group interviews, are exploited in order to formulate suggestions and recommendations for university providers of continuing 
teacher development programs. The research results are also useful for the national evaluator experts who are interested and have 
accountability in up-dating and consolidating the evaluation/accreditation methodology of professional development programs. 
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1. Introduction 
The curriculum policy approach concerning the academic providers of professional training programs for the 
teaching staff requires the taking into consideration of several international common factors which are derived from 
the analysis of economic, political and social background (Cooper & Alvarado, 2006: 20). The updating of adult 
learning characteristics is equally important, since the motivation for participating in a specific development 
program is predominantly intrinsic, its ultimate goal consisting in the development of self-directed learning skills. 
The key to working successfully with adults is participation. Ideally, the learner should be an active participant in a 
learning activity that is a cooperative venture (Conti, 1989, in Beavers, 2009). Moreover, the taking into account of 
the complexity of teaching makes it less difficult to transition from development to practice, an aspect which 
influences the fundamental nature of staff development programs (Papastamatis, Panitsidou, Giavrimis, & Papanis, 
2009). 
For instance, authors Benner (1984) and Berliner (1994) postulate that teaching for the academic staff involves 
reporting to 5 levels / stages of competence, sorted out according to the  professional experience that has been 
assimilated: novice, beginner, advanced, competent, specialist and expert (Papastamatis, Panitsidou, Giavrimis, & 
Papanis, 2009). 
Understanding these trainee competence levels and taking them into consideration as starting points for the 
development of continuous training programs updates the 8 principles suggested by the European Foundation for 
Quality Management (EFQM) for the description of the model in academic management excellence: 
1. Focus on results 
2. Emphasis on customer satisfaction 
3. Leadership and persistence in achieving goals and objectives 
4. Process and fact driven management  
5. Human resource development and involvement 
6. Continuous improvement and innovation 
7. Reciprocity based partnership development 
8. Public Responsibility (Creţu, ed., 2011: 32). 
The choice of analyzing professional development programs for the teaching personnel was determined by the 
fact that, much like in the case of development providers, teachers are trainers in their turn, and the quality of 
development which takes into account their actual needs is a long term investment in terms of university education 
policies. The quality of teaching is by far the most important influence on cognitive, affective and behavioral 
outcomes of schooling. If the agenda is 'quality' in education, the teachers are amongst the first stakeholders that 
need to be addressed through strategic professional development (Virani, 2011: 31-36). 
2. The aim and objectives of the research 
The research consisted of two studies sharing a common intended purpose: 
a) The first study concerns a nationwide analysis of the dynamics and quality of continuous professional 
development programs for secondary education personnel*, assessed / accredited by the Commission for Specialized 
Accreditation (CSA)† (Romania, 2009-2013)‡. The program beneficiaries that have been subjected to the analysis are 
 
 
*Professor Carmen Mihaela CREȚU, PhD., Chairman CSA, Corina MARIN, General Director DGMRURSN, Eugenia POPESCU, Counselor 
MEN (coord.), Mirela-Cristina NEGREANU, MEN Inspector, Secretary CSA, Rodica-Aurora VULPE, MEN Inspector Elena-Nicoleta 
MIRCEA, MEN Inspector (authors of the statistical analysis) 
† To the Commission for Specialized Accreditation (CSA)* established by OMECTS no. 3074/20.01.2012 
‡ The accreditation of these continuous training programs is based on the National Education Law No. 1/2011 on the accumulation of a number of 
a minimum  mandatory number of 90 transferable professional credits and Order no. 5564 of 7 October 2011 on the Methodology of the 
accreditation and evaluation of professional  training providers and the training programs they provide 
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representatives of the entire staff in the secondary education community: the teaching staff, the management 
personnel, the guidance and control personnel and the auxiliary teaching staff. 
The specific objectives of the analysis are as follows: the first objective of the first study (Oa1) The multi-criteria 
systematization of the continuous professional development programs (PDP) evaluated / approved by CSA; (Oa2). 
The drawing up of a referential thematic taxonomy; (Oa3) The multi-criteria analysis of the PDP dynamics and 
(Oa4) The systematic emphasis on the CSA members’ considerations regarding the qualitative aspects of PDP.  
The dimensions of the analysis: 
D1. The overall situation concerning the accreditation of continuous professional development programs 
D2. The distribution of accredited continuous professional development programs according to the providers’ 
profile (used for study b) 
D3. The classification of accredited continuous professional development programs according to the methodology 
stipulations (program types) 
D4. The distribution of accredited continuous professional development programs in accordance to the thematic 
categories (used for study b) 
D5. The allotment of accredited continuous professional development programs on educational levels 
D6. The distribution of accredited continuous professional development programs according to target audiences 
(used for study b) 
D7. The dynamics of accredited continuous professional development programs financed by European Social 
Funds (ESF). 
The results have been processed in a SWOT analysis, so as to allow the correlation with the investigative 
approach proposed in the second study. 
b) The second study comprises the identification through an analysis of the existing development needs, in 
relation to the university as a provider. 
The specific objectives are: the first objective of the second study (Ob1) The identification of teachers' 
expectations regarding the specific nature of the professional development programs offered by universities as 
development providers; (Ob2) The analysis of specific differences between teachers' expectations about the 
development programs offered by universities and those offered by other training providers; (Ob3) The provision of 
certain proposals and recommendations for national evaluators on improving the methodology and the evaluation / 
accreditation procedures of professional development programs. 
The second study made use of the results obtained in only three of the dimensions pertaining to the first study, 
namely: D2. The distribution of accredited continuous professional development programs according to the 
providers’ profile,  
D4. The distribution of accredited continuous professional development programs in accordance to the thematic 
categories, and  
D6. The distribution of accredited continuous professional development programs according to target audiences. 
3. Research methodology 
3.1. Research tools and the investigation procedure 
The research methodology involves the interaction between the quantitative and the qualitative research. 
a) The results from the first study were collected and processed in a SWOT analysis, accompanied by statistical 
processing and interpretation. The database was provided by the Continuous Professional Development Division 
within the General Directorate for Management, Human Resources and National Educational Network of the 
Ministry of Education (ME) and the Commission for Specialized Accreditation (CSA). The quantitative analysis has 
been conducted through SPSS. The results were systematized according to the 7 dimensions of the analysis and were 
presented to expert evaluators from the CSA (n = 13). Subsequently, they performed a qualitative analysis by means 
of the SWOT technique. The interpretation of SWOT results revealed a series of proposals to improve these 
programs. 
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b) The results of the second study were used in a qualitative analysis performed after processing the data 
collected by means of the survey method based on the focus group interview (Krueger & Casey, 2005). 
Such research methodologies could be implemented in order to collect, analyze and evaluate data concerning the 
professional development needs of the staff. These results represent a prerequisite for implementing the strategy of 
institutional development capacity in universities, to help optimize teachers’ and principles’ continuous professional 
development. In addition, these results provide relevant information with regard to the current professional training 
supply provided by universities. 
Stages of the 1st study: (e1.1) the diagnostic analysis relying on the national database; (e2) the presentation of the 
results extracted from the nationwide diagnostic analysis performed in the presence of the CSA members; 
Stages of the 2nd study: (e2.1) the presentation of the nationwide diagnostic analysis results to the participants in 
the focus group; (e2.2) the identification of teachers' expectations regarding the features of the professional 
development programs provided by universities; (e2.3) the proposal of several initiatives to implement professional 
training programs, according to the expectations which have been revealed. 
The method implemented in order to collect data on teachers' expectations with regard to the specific features of 
the professional training provided by universities (e2.2) consisted of a survey based on a focus group interview. The 
application consisted of a set of 11 questions addressed directly by the moderator to a group of 12 participants. From 
these 11 questions, one concerned the development of a climate specific to the focus group interview (introductory 
question) and another one aimed to establish the transition towards the implementation stage of the proposals 
concerning the content of professional training programs (ending question). The duration of the focus group 
interview was 90 minutes, each question requiring a maximum of 7 interventions of approximately 2-3 minutes. The 
interview was recorded both by means of sound (voice recorder) and by paper and pencil (with the help of the 
moderator’s assistant). After the finalization of the interview, the content was transcribed (according to the notes 
taken by the assistant) and organized through specialized software, to ease the analysis of the data collected through 
the qualitative research methods (NVivo). 
The set of nine questions was structured into two research dimensions through the focus group (D.FC):(D.FC1): 
the curriculum specificity of the professional training programs provided by universities, skills, contents, teaching 
methods, assessment methods, target audience categories (D.FC2), specific features of professional training courses 
provided by universities compared to those offered by other training providers [Teaching-Staff Resource Centers 
(TSRC)/(ro:CCD), County Scholar Inspectorates (CSI)/(ro:ISJ), NGOs, professional training centers etc.] The basic 
questions (comprised in a set of 11 questions) were supplemented with several additional questions in order to 
clarify the nature of the investigated content, and with some general questions meant to collect data about the 
participants, their position in the educational system, the discipline they taught, their seniority, the school’s 
environmental surrounding, any relevant work experience, the positions held within the school, time spent in school / 
week. 
3.2. The group of subjects 
The group of subjects consisted in: (a) 13 members of the Commission for Specialized Accreditation within the 
Continuous Professional Development Division which were  involved in the execution of an analysis relating to the 
specificity of 618 programs accredited between January 2009 and May 2013; (b) 12 participants were involved in a 
survey based on a focus group interview, amongst which 11 were 2nd year Educational Policy and Management MA 
students and one participant was an associate professor at the Faculty of Psychology and Educational Sciences. The 
participants taught at various types of schools and education levels: 2- preschool, 4- primary school, 2- lower 
secondary school, 2- upper secondary school and 1- higher education. The distribution according to seniority (5- 
between 1 and 5 years, 6- between 10 and 20 years and 1- over 30 years), the ranking in the educational system (10- 
tenure teachers, 2- substitute teachers) and the school’s environmental surrounding (9- urban, 3- rural) emphasizes 
that the highest percentage within the group was occupied by the participants who had tenure in urban schools, with 
a working experience of 10-20 years. 
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4. Results and Discussion 
The analysis of the results has been based on the aforementioned two studies. 
a) The first study revealed that, during the assessed period (2009-2013), there was a constancy amongst the 
professional training providers, meaning that the Teaching-Staff Resource Centers ranked first (171), the universities 
occupied the second place (152) and the NGOs ranked third (75) (between 2009 and 2011) the TSRCs rank first 
(92), the NGOs rank second (45) and the universities take the third place (43) (between 2011 - 2013). We notice a 
fluctuation in the positioning of the university as a provider of continuous professional development programs, 
triggered by the Sectoral Operational Programme for Human Resources Development (SOPHRD)/(ro:POSDRU) – 
programs undertaken by universities. We note that although the number of SOPHRD programs in universities has 
been limited, the number of beneficiaries of these programs was significantly higher than in the previous period. The 
recurring thematic categories which aided in building the professional development courses between 2009-2011 
were the curriculum planning and the didactic strategies for teaching and self-evaluation. During the interval 2011-
2013, the training courses were oriented towards the didactic strategies for teaching and self-evaluation and 
management, leadership, and educational (institutional) marketing. 
We also observe a noteworthy increase in the professional training courses relating to educational policies (from 2 
to 15), an aspect which leads to further analysis in the second study. 
With regard to target audiences, in both periods that have been analyzed (2009-2011; 2011-2013), the main 
beneficiaries have been the teachers (n: 338-155), followed by the management, guidance and control staff (n: 41-
35). A significant result consists in providing a small number of programs for mentors (n: 4-4) and trainers, 
respectively (n: 2-2). 
b) The results of the second study were systematized by reference to the two dimensions (D.FC2; D.FC2): 
(D.FC1) The curriculum specificity of the professional training programs provided by universities 
b1) The perceptions reflecting on teacher training emphasize the role of this activity as a medium for theoretical 
and practical training, carried out in the style of lifelong learning and offered by different providers (ME, CSI, 
TSRC). This activity is not only a means of improvement, of professional development oriented towards skills and 
specific contents, but also a medium for introducing changes, orienting towards efficiency, adaptability and quality. 
The assessment methods should reflect a reference to the attainment of ECTS credits that would stand as proof of the 
professional development training program’s quality; 
b2) The characteristics of a continuous professional development program provided by the university are: the 
orientation towards the development of research skills, the presence of practical training activities, the innovative 
character in accordance to the needs of the target group, the prospective nature, the orientation towards the training 
content in the field of pedagogical excellence, the sense of continuity achieved by ensuring further cooperation 
between trainees (by creating an online platform or a discussion group, etc.); 
b3) The ranking of thematic categories and contents which have been discussed during the training courses 
accredited by the CSA – National Center for Teacher Training (NCTT) revealed the necessity of prioritizing a 
certain number of themes such as: education policies (mentioned by 7 participants); curriculum planning (mentioned 
by 7 participants); management, leadership and education (institutional) marketing (mentioned by 5 participants); 
classroom management (mentioned by 3 participants); counseling with regard to the teaching career (mentioned by 2 
participants); 
b4) The thematic categories and contents suggested by the participants to be addressed in the training courses 
provided by universities are: legislative proposals related to children who have been subjected to remigration 
(mentioned by 2 participants); the education of children with special education needs (mentioned by 2 participants); 
the education of gifted children (mentioned by 1 participant), the introduction of new technologies in education by 
familiarizing teachers with specialized software disciplines / fields of knowledge (mentioned by 1 participant); the 
means of organizing contents pertaining to interdisciplinarity and transdisciplinarity (mentioned by 1 participant); 
the development of teamwork skills for teachers in the lower and upper secondary school levels, for instance for 
those who teach mathematics (mentioned by 1 participant); non-formal education (cited by 1 participant), creativity 
and lateral critical thinking development (mentioned by 1 participant); project management ( cited by 1 participant); 
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b5) The types of target audiences undergoing training programs provided by universities consider the age 
criterion (persons aged between 25 and 40 years) or the experience criterion (people at the entry level) or the 
criterion of the position one holds in a school (principal, form master) or the criterion of affiliation to the group of 
parents (aimed at familiarizing them with the specifics of education levels or the means of administrative 
organization in the educational process relating to system-class, comprising two years in one, home schooling etc.); 
b6) The recommended research topics to be addressed in training programs offered by universities are: types of 
research, research methodology (diagnostic analysis, policy paper, experimenting, surveys based on questionnaires 
or interviews, case studies, SWOT analyses); the specificity of research conducted in the frame of elaborating papers 
for the 1st level didactical qualification; impact analysis studies; 
b7) The teaching methods considered useful in training courses provided by universities are: blended learning, 
classroom supervision, tutoring and mentoring; methods to stimulate creativity (brainstorming, Panel discussion); 
critical thinking development methods (the cube, the thinking hats); case studies; experimental methods; in-door and 
out-door methods; 
b8) The methods of ongoing and summative evaluation considered effective in training courses provided by 
universities include: portfolios, projects, reports, essays, computer evaluation; peer evaluation; progress tests, oral 
exams. 
 
(D.FC2) The specific differences between training courses provided by universities and the ones offered by 
other providers 
b9) The specific differences between training courses provided by universities and the ones offered by other 
providers consist of a series of features such as: quality, authority, prestige, credibility, accuracy, rigor, purpose, 
general and professional skills, updated contents in accordance to the results of the research; the existence of certain 
qualities of the trainer such as scientific and methodological skills, ICT user skills, communication skills and a sense 
of awareness towards international realities; 
Assessing the answers given to the ending questions allows for the formulation of a number of educational policy 
proposals and recommendations, addressed to groups of decision makers at different levels: 
b10) The political decision makers from the ministerial level, represented by the Minister of Education: the 
implementation of consistent measures for monitoring schools, the constant identification of problems faced by 
schools, the continuous funding of training needs, the existence of a long-term strategy – coherent political agenda; 
mentor professionalization; the existence of a regulatory framework related to continuous training which would 
trigger consistency in compliance with the proposed policies; encouraging the creation of an online platform 
containing educational resources;  
b11) The policymakers from the National Centre for Review and Assessment in Preuniversitary Education 
(NCRAPE)/(ro:ARACIP): the implementation of an updated public web site; the introduction of rigid accreditation 
criteria which take into account the results from the assessment of needs; 
b12) University policymakers, represented by the rector: the encouragement of university – school partnerships 
(for conducting research); the attainment of funds for the development of massive online open courses. 
5. Conclusions and Recommendations 
The data analysis allowed for the elaboration of proposals and recommendations for various representatives of 
different decision-making levels, but especially for those who develop sectoral academic policies in the field of 
professional development for the teaching staff. 
The results of our research revealed the need for certain curricular changes that would lead to a consistent and 
constant interaction between: the global pedagogical research, the common vision of international organizations on 
institutional development in human resources and the coherence of national strategic models regarding curriculum 
policy guidance within universities. According to this perspective, the role of universities prioritizes the culture of 
excellence and the development of a strategic vision. In accordance to this view, we suggest the following academic 
policy recommendations with regard to the continuous professional training of the teaching staff: 
1. The implementation of coherent medium to long term management strategies regarding continuous 
professional training programs; 
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2. The development of a training curriculum that meets the criteria of efficiency and effectiveness (cross-
curricular skills, consistent contents, oriented both towards the practical use of research methodology and 
towards the teaching practice in the educational area, teaching-learning-evaluation methodologies in the form 
of mentoring, tutoring, supervision and monitoring that builds critical thinking, lateral thinking, creativity, 
transformative learning, constructivist learning or collaborative learning, intrinsic motivation and the desire to 
instantly apply the acquired knowledge); 
3. The continuous improvement of training programs provided by universities on the grounds of applying the 
research results (in terms of cost-benefit analyses); 
4. The proper elaboration of the means of accrediting and certifying continuous training programs provided 
by the universities, in view of their international recognition; 
5. The increase in the number of continuous training programs within which the target audience is made up of 
trainers and mentors, respectively; 
6. The setting up of teams of trainers who could benefit from professional mobility, in order to receive their 
training in proper socio-cultural and physical contexts (not solely in lecture rooms); 
7. The use of innovative training practices, developed according to specific adult education programs; 
8. The proper utilization of financial and infrastructure funds in order for the continuous training programs to 
continue meeting high standards of quality. 
The results of this analysis provide an opportunity for reflection for the academic decision makers who develop 
educational policies in the field of teachers’ professional development. These results may be considered prerequisites 
for a comprehensive framework for the implementation of professional development strategies comprised in the 
training programs provided by universities. More generally, there is an opportunity to maximize the value from 
public investment in the HEFCE workforce development program in mobilizing the expertise and capability of 
universities to deliver high-quality professional and work-based learning that has been established towards the 
development of higher apprenticeships. However, this potential seems unlikely to be realized unless policy barriers, 
such as the incoherent approach to incentives for employer engagement with higher apprenticeships described above, 
are addressed (Anderson, Bravenboer, & Hemsworth, 2012). 
By aiming towards the provision of continuous professional development programs for the teaching staff, the 
universities would make a long term investment in the development of sectoral educational policies which would 
conform to the national strategic outlook regarding the education of adults. 
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